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Objectives: The main purpose of this study was to examine the mediating effect of self-efficacy on
the relationship between executive function (i.e., inhibition, working memory, and shifting) and
school adjustment in upper elementary school students.

Methods: A total of 69 upper elementary school students participated in this study. They responded
to questions regarding their perceived self-efficacy and school adjustment, and in addition, three
tasks of executive function were administered: Stroop color and word test, digit span test, and trail
making test.

Results: The subjects’ perceived self-efficacy was found to partially mediate the relationship between
their ability to inhibit and shift and school adjustment. However, the relationship between working
memory and school adjustment was not mediated by self-efficacy.

Conclusion: This study highlights the importance of executive function and self-efficacy on school
adjustment during the upper elementary school period. Findings from this study may be useful for
the development of a self-efficacy enhancement program for upper elementary school students.
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2 Zzskal Qlvh AdY7) 52 ol Wt AF4 7150l
B/351E7] AlAFSh= ot ol A SHA WA RHCarlson,
2005), ZF AR AEL] WY L= oA 2ol 5 Helth
(Welsh, 2002). =, AA] 58L& 27| A2 7|7k (Williams,
Ponesse, Schachar, Logan, & Tannock, 1999), 2%} 7] A4
| 7]7}A] (Beveridge, Jarrold, & Pettit, 2002), A3} 532 57|
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& X 13431 ¢lth(Anderson, 2002). =] 25-8HES thAko.
AAIE AG(M.]. Lee & Hong, 2006)°| 4= A/3hd A]7] &
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FoJgt Aol 7t S AL o
o] AdY7)5 dAF-=0] ‘“‘%0}71% WJS& A= o] 247] wf
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5 o] 319 s} A Ho|R0m, 1A ol £A}
g kel 5SS o AA Hol= Aoz HiE It (Monette,
Bigras, & Guay, 2011; Riggs, Blair, & Greenberg, 2004). T3} A}
2 guE ANH o s|ofsto] Yu ekt 5H 4
¢l 719 (Baddeley, 2003)0] 1] & o}F2] 9 o 4=30] 5}
A AFE E ¥ tHMonette et al., 2011). 18] 3 T 7}Z] oAk
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QIth(Zorza, Marino, & Mesas, 2016). ©| &3t A1)
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T3 =1 (Jung, 2008; Kang & Kim, 2014; H. N. Lee & Lee,
2012), A3Y7]50] oF52] 7§31 H 5= 2] g FZoleh= Aol
A o5 AdY7|s3 A7 aedt, 1eal S-S 1he| wHA
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N. Lee & Lee, 2012; J.-I. Lee, Kim, & Han, 2014). ©]& 53| 4
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Q1 ZH/do] FAA S8 {0813l th(Table 1). 0] 5 4|14 S
2 AR, AR, AeY7)sa} etuAg-o] - oA =
=.37,p <013} Al 52 (r = 45, p < .001)S w233} 4
Q1 Aol lglom, &4 7192 stu it FAH R
FrojmRt s HolA] gttt &, A s Ak 5ol
EE4E 2 5 tudS Ktk B4, Ad7e
A7) 53t 7o) A= f-old AA S B, oA 5
(r=.27,p <.05), 24 71 (r = .29, p < .05), 213 A2 52
(r= 47, p < .001)0] =5 A7|A570] =3k} vpAete

=, ob50] 27| gkt st A S 7k P S AR Al 7
P 7to] e4% shito] 488 v Werky - 5

.001).

Table 1
Correlations Among Executive Function, Self-Efficacy, and School
Adjustment
1 2 3 4 5
1. Inhibition —
2. Working 3ge
memory
3. Shifting AGERR 4 —
4. Self-eficacy  .27* 29 A7 —
5. School 3722 A45FFF 53Ee
adjustment . . . .
Range 30-77 4-12 31-71 2.01~4.78 1.79~3.97
M 49.61 7.62  56.54 3.43 3.25
SD 9.86 1.77 7.85 0.54 0.50
Note. N = 69.

*p<.05. p<.01. **p<.001.

Agrlsol stwago] mlxE
a5 vzt

of5-2] 7|50l shaagof nA= ¥ ArIasHol
j 7jEH=A] A 2 7] $]519], Baron} Kenny (1986)2] 3THA|
Aol 275t d3] A4 o Soha] AR AS AAIsH
ot AR -] HliA= 18 A oA SRl

o15.9] Al so] FLIel]l LA o] Folat are vl

e A7)
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Table 2
Self-Efficacy as a Mediator of the Relationship Between Inhibition and School Adjustment
Step B SE B R Fdf,, dfy)

1 Inhibition — School adjustment .02 .01 37 14 10.66**(1, 67)

2 Inhibition — Self-efficacy .02 .01 27* .07 5.06%(1, 67)

3 Inhibition — School adjustment .01 .01 25% .33 16.57***(2, 66)

Self-efficacy — School adjustment 43 .10 A46**
Note. N = 69.
*p<.05 *p<.01. *™¥p<.001.
Self-Efficacy
27" A6
_— School
Inhibition ;
37" 95° Adjustment

Figure 1. Self-efficacy as a mediator of the relationship between inhibition and school adjustment.
*p <.05. p < .01. **p < .001.

Wﬂ%ﬂﬂw%Aﬂﬂﬁbﬂﬂ%éﬁﬁﬂ
AR 07 GOt GRS vl Aok she, YIS

o] & o]4F fofgt
X SEALHAHTN ), 391447} 2t )
ol AR E O] A OIS sobel test S FB) A
Maate] AAZAL FE5HA) 2ls) £ Ak, 249 7))
o143 Sl S s S 0w 7

B7)%5-2 B4l Bz

[l BRW S AR R |

t

=45 p <.00)T ZF &

A2 70] FEE 9k

A, obg2] oA 52 o] g A-gof u|z|= FEFolAl 2}
7| Eske) i avkE Al AIK(Table 2), 15HA|2} 24|
ol Al oFF 9] A 52 FEHHA AL = .37, p <
05)°]

1T+ O

OV} B ARIC) A7) 2B = 27, p <
& n)3ich spero.2 3eA oA o 1%@4ﬂﬂz% Fe

2ol EAH o golt
= ul9le] o

A TRt Auk, A7) Bk e A3l ol et YRR =
46, p < .001)= m]H o, AA| FEo] tuAgof u
o2 1A o] vlel) ZrastATHB = 37, p < .01—p = .25, p <

) .é_ 0}54 x}7]§_‘5@—8 M;q] gyl st AL 71o]
74]% A o= vzl el ol th(Figure 1). W7l & O] F-940&
A 57] 913f sobel testE AAIRE A, o5 oA FHo|
A7) Bs S Sl St Algol| mA|= FFFo] FAXLE F
015}tz = 4.72, p < .001).

oo =, obE 9] Agt Fo] shuaZof njA]= ol
Al obE o] A7 s izl A ks At A 3H(Table 3), 1
AL} 2 A of| A oF5-9] gt TS TR St S
(B = .45, p < .001)2} v 7R A1 AF7| BF7H(B = 47, p < .001)
of 2%t Gk v Hlch 3‘474101%1 Ag 5939 A7 5
= 7 Btk Ak A 2 st Aol otk JF
(B = 41, p < .001)Z v OUﬂl, At 5 o] stulz]-gof mx
= P 1A ol Hlsh kAP = 45, p < 001 — B =
26, p < .05). , oFE 9 A7 ase A T st A
7] IAE FEA o & w75l chFigure 2). v 7) & 1ko) -
4*3 = A H 7] Q]3l sobel testE AAIRE A}, oFFo] oA
o] A7) Ae = &l st Agof n|A|= gkl TAA

-,-,—9]0]—011:]-(2 3.86, p <.001).
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Table 3
Self-Efficacy as a Mediator of the Relationship Between Shifting and School Adjustment
Step B SE 3 R F (df, df5)
1 Shifting — School adjustment .03 .01 45X .20 16.61***(1, 67)
2 Shifting — Self-efficacy .03 .01 47 22 18.73***(1, 67)
3 Shifting — School adjustment .02 .01 .26* .33 16.10%**(2, 66)
Self-efficacy — School adjustment .38 11 41
Note. N = 69.
*p<.05.%*p<.001.
Self-Efficacy
AT A41™
- School
Shifting > X
457 26 Adjustment

Figure 2. Self-efficacy as a mediator of the relationship between shifting and school adjustment.

*p<.05.%*p<.001.
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© Aoz BaE A5(Do, 2015)9He AL Aot} o] 2
3 AHE 53 obsol Ao &5 F FASkL A4
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